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INSTRUCTIONAL OBJECTIVES (s) (Lesson Objective(s)*)

	After working together as a class to analyze Document A, using the SSMS method, students will be able to cite textual evidence while evaluating a novel document, while working in small groups. Students will complete an exit ticket explaining why a particular portion of this strategy is the most important, defending their answers with three reasons. 


NYS-CCLS / +NYS STANDARDS AND INDICATORS
(you may need more than one standard)

Key Idea:
8.5 GREAT DEPRESSION: Economic and environmental disasters in the 1930s created hardships for many Americans. Amidst much debate about the appropriate role of government, President Franklin D. Roosevelt helped to create intensive government interventions in the United States economy and society. (Standards: 1, 3, 5; Themes: TCC, SOC, GOV, ECO) 

Key Concept:
8.5c President Roosevelt issued the New Deal in an attempt to revive the economy and help Americans deal with the hardships of the Great Depression. These New Deal reforms had a long-lasting effect on the role of government in American society and its economic life, but did not resolve all of the hardships Americans faced.
	Indicator: This will be evident when students analyze sources to discover President Roosevelt’s impact on Great Depression America. 

National Social Studies Standards and Themes:

VI. Power, Authority, & Governance: Social studies programs should include experiences that provide for the study of how people create and change structures of power, authority, and governance.
	Indicator: This will be evident when students corroborate the evidence they found to determine how President Roosevelt changed the role of the government in economy. 

NCSS C3 Inquiry Arc

Dimension 3: Students will work toward conclusions about societal issues, trends, and events by collecting evidence and evaluating its usefulness in developing causal explanations.

Dimension 4: Students will draw on knowledge and skills to work individually and collaboratively to conclude their investigations into societal issues, trends, and events and will present their information, portions and findings

	Indicator: This will be evident when students work collaboratively to investigate the documents and then share their findings with other students after changing groups. 

Common Core ELA Standards 8

RH 1: Cite specific textual evidence to support analysis of primary and secondary sources.

	Indicator: This will be evident when students answer questions based on the textual evidence of the documents. 

Social Studies Practices: Habits of Mind

A. Gathering, Interpreting and Using Evidence

	Indicator:  This will be evident when students use sources to make their own conclusions.


INSTRUCTIONAL RESOURCES

· Document A, FDR First Inaugural Address (print)
· Document B, Fireside Chat on Banking (print)
· Document C, Great Depression, Great Recession (print)
· Document D, An Evaluation of the New Deal (print)
· Document E, Political Cartoon (print)
· Document A, FDR First Inaugural Address (audio)
· Document B, Fireside Chat on Banking (audio)
· Document C, Great Depression, Great Recession (audio)
· Document D, An Evaluation of the New Deal (audio)


MOTIVATION (Engaging the learner(s)*)

Once class begins students will complete a “Do Now” activity. The prompt on the board for them to respond to will be “In what ways is a historian like a detective?” Students will have the opportunity to share their answers aloud. After sharing they will have to choose one word to represent the job of a “historian” and post it to the polleverywhere link to create a word cloud on the board. 

DEVELOPMENTAL PROCEDURES
(including Key Questions)

Learning Tasks:
1. Students will be given a copy of Document A, which is an excerpt from Franklin Roosevelt’s First Inaugural Address. Each student will read or listen to a recorded version of the document independently. What is this document about? Who is the primary person of interest? What time period are you reading about?
2. Students will then listen as a volunteer re-reads the document aloud. 
3. As a class we will work through the SSMS questions. As we work together the students will fill out a worksheet. The worksheet will define the task that we are completing for each section of SSMS. What is this document about? Who/where/when are they discussing? Where did we get this document from? Is it a primary source document of a secondary source document? Who is the author? Is there an intended audience? Is the author purposefully including or discluding specific information? 
4. Students will then work in groups of 4 to complete the same graphic organizer on the back of their worksheet with a second document. What is this document about? Who/where/when are they discussing? Where did we get this document from? Is it a primary source document of a secondary source document? Who is the author? Is there an intended audience? Is the author purposefully including or discluding specific information? 
5. Student groups will then “jigsaw” in such a way that each group member will have analyzed a different document. While in these groups students will work on the corroboration piece of SSMS. What did you learn from the other members of your group? Are the other documents your peers read more similar or more different than your document? Is there anything that doesn’t quite add up? 



INSTRUCTIONAL STRATEGIES (Learning Strategies*)

Do Now Activity
	Indicator:  This will be evident when students respond to and share their responses to the “Do Now” prompt. 

Cooperative Learning
Indicator:  This will be evident when students work as a group to analyze Document A, and then in small groups to analyze document B. 

ADAPTATIONS (Exceptionality*)

· The student who is visually impaired, or not reading at grade level, will have access to a recorded version of the document they were assigned. 
· The student who is visually impaired will not be assigned the political cartoon as their document but will have a recorded description of the image available to them. 
· The student who has is physically unable to write will have access to the note taking worksheet on google docs. These students can also type their responses to the “Do Now” and the assessment question electronically and submit them digitally. 
· The english language learners will have copies of the text in their native language, as well as the english version with each line being numbered to make communication with their group easier.


DIFFERENTIATION OF INSTRUCTION
[bookmark: _gjdgxs]
Auditory Learners
· Recorded versions of all of the documents will be available to all students in addition to a copy of the text, in case listening enhances their comprehension. 
· Auditory learners will also benefit from the group discussion of the lesson.

Visual Learners
· Visual learners will benefit from the reading the text copy of the document. 
· Visual learners will also benefit from the given worksheet that organizes the notes graphically. 

ASSESSMENT (artifacts* and assessment [formal & informal]*)

Students will complete an exit ticket that will ask them to choose one component of SCIM-C that they think is the most important to understanding a document and defend their choice with three reasons why. 


INDEPENDENT PRACTICE
	
Based on what was discussed in class students will independently consider which document used in class was the most compelling and why. Students will type up and hand in a two paragraph short essay the following day. 


FOLLOW-UP ACTIVITIES: DIRECT TEACHER INTERVENTION AND ACADEMIC ENRICHMENT


Direct Teacher Intervention
Students who are struggling with the objective can meet one on one with the teacher to complete an additional document evaluation to reinforce the skills learned in class. Student’s will be provided with a more detailed graphic organizer asking leading questions specific to the document to better communicate the purpose of the task. 

Academic Enrichment
One of the sources we looked at in class was a political cartoon, and we applied SCIM-C to analyze it. As academic enrichment students can find other multimedia sources and apply the SCIM-C strategy to those sources.  
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Document A: Excerpt from FDR’s First Inaugural Address


[image: ]



Document B: Excerpt from FDR’s Fireside Chat on Banking
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Document C: Excerpt from Great Depression, Great Recession, an article written by the Roosevelt Institute
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Document D: Excerpt from, An Evaluation of the New Deal
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Document E: Political Cartoon
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SSMS Model:

S- Summary
S- Source
M- Maybe there’s more?
S- Side by side comparison

Summary:
1. What type of source is this? 
2. What historical information is it providing to the reader?
3. Who/What is being discussed?
4. What time period is the source referencing?

Source:
1. Who wrote the document?
2. When did they write it? 
3. How long after the historical event being discussed was the document written?
4. Where did they write the document? 
5. Is this the same place or area that the historical event took place in?

Maybe there’s more?
	This is when students dig into the document, look at things like diction and intended audience, who the author was and why they might have written or created the document. 
1. Who is the intended audience, why does it matter?
2. Why do you think the author made the choices he or she made?
3. What do we know about the author and how might this affect their word choice? 
4. Can you make any inferences, for example are you learning anything indirectly?
5. What questions do you still have?

Side by side comparison
	This is when students take a look at other documents to compare information they have learned from multiple sources. 
1. Are they the same or different?
2. Are there any major contradictions?
3. How does the sourcing compare from each?
4. Compare what you found from each when you considered if maybe there was more?
5. Was any information intentionally left out or added as compared to other documents? 



Graphic Organizer Worksheet: 

Name: 

Document Name:

Summarize:
	



Sourcing:
	




Maybe There’s More?:
	




Side-by-Side Comparison:
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Our greatest primary task is to put people to work. This is no unsolvable problem if we face it wisely and courageously. It
can be accomplished in part by direct recruiting by the Government itself, treating the task as we would treat the
emergency of a war, but at the same time, through this employment, accomplishing greatly needed projects to stimulate
and reorganize the use of our natural resources.

Hand in hand with this we must frankly recognize the overbalance of population in our industrial centers and, by
engaging on a national scale in a redistribution, endeavor to provide a better use of the land for those best itted for the
land. The task can be helped by definite efforts to raise the values of agricultural products and with this the power to
purchase the output of our citics. It can be helped by preventing realistically the tragedy of the growing loss through
foreclosure of our small homes and our farms. It can be helped by insistence that the Federal, State, and local
governments act forthwith on the demand that their cost be drastically reduced. It can be helped by the unifying of relief
activities which today are often scattered, uncconomical, and unequal. It can be helped by national planning for and
supervision of all forms of transportation and of communications and other utilities which have a definitely public
character. There are many ways in which it can be helped, but it can never be helped merely by talking about it. We must
act and act quickly.




image2.png
Twant to talk for a few minutes with the people of the United States about banking—with the
comparatively few who understand the mechanics of banking but more particularly with the
overwhelming majority who use banks for the making of deposits and the drawing of checks. I want
to tell you what has been done in the last few days, why it was done, and what the next steps are
going to be. I recognize that the many proclamations from State capitols and from Washington, the
legislation, the Treasury regulations, etc., couched for the most part in banking and legal terms,
should be explained for the benefit of the averag citizen. I owe this in particular because of the
fortitude and good temper with which everybody has accepted the inconvenience and hardships of
the banking holiday. I know that when you understand what we in Washington have been about I
shall continue to have your cooperation as fully as I have had your sympathy and help during the
past week.
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‘The New Deal brought relief to most Americans. Voters responded by clecting FDR to an unprecedented four terms in
‘good part because of his popular programs to help “the Forgotten Man.” No amount of conservative spin or revisionist
history can change this fact. In the 1936 election, FDR carried 46 of the 48 states. As conservatives cried “the economy
will work itself out in the long run,” Harry Hopkins, a Roosevelt adviser, famously replicd: “People don’t cat in the
long run, they eat every day.” Sound familiar today?

FDR called for “bold, persistent experimentation” to help Americans. The gold standard was abandoned Lo stop
deflation and stabilize farm and manufacturing prices. The FDIC was created to restore public confidence in the
financial system and to protect small depositors. The Glass-Steagall Act required banks to divest themselves of
sccurities operations, scparaling investment and commercial banking operations. (This was enacted to reduce
‘commercial bank involvement in stock market investment. This act was repealed in 1999, unfortunately)
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Laborers benefited from protections as witnessed by the
emergence of a new powerful union, the CONGRESS OF INDUSTRIAL
ORGANIZATIONS. African Americans and women received limited
advances by the legislative programs, but FDR was not fully
committed to either civil or women's rights. All over Europe,
fascist governments were on the rise, but Roosevelt steered
America along a safe path when economic spirits were at an all-
time low.

However comprehensive the New Deal seemed, it failed to achieve
its main goal: ending the Depression. In 1939, the unemployment
rate was still 19 percent, and not until 1943 did it reach its pre-
Depression levels. The massive spending brought by the American
entry to the Second World War ultimately cured the nation's
economic woes.
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